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*UHDW$XQW(GQD¶V9DVH0HWDSKRU8VH,Q:RUNLQJ:LWK+HULWDJH
Language Families 
Abstract 
This article explores the use of a particular metaphor ± *UHDW$XQW(GQD¶V9DVH± as a means 
to facilitating multilingual families in contextualizing and engaging with complex emotional 
connections as linked to language, identity, and belonging. Building from the premise that 
language is linked to the construction of identity, but that individual family members will 
have different views and opinions on the heritage language within this context, the article 
highlights the use of metaphors in family work, before introducing the metaphor of Great 
$XQW(GQD¶V9DVHDQGVLWXDWLQJLWLQUHOHYDQWOLWHUDWXUHDURXQGODQJXDJHKHULWDJHDQG
identity. The concepts introduced add to the existing body of literature in addressing the 
growing need for work specifically aimed at multilingual families, in a globally ever-more-
diverse society, highlighting the links between language and well-being, and making a 
contribution to the global knowledge necessary for practitioners and families to explore these 
links successfully. 
 
Introduction 
The use of metaphors in family therapy work has a long history, with earliest models of 
family relationships being modelled on imagery in the 1960s (%RV]RUPHQ\Lဨ1DJ\& Framo, 
1965). While many of the existing metaphors explore the family as a whole, or specific roles 
within the family, there is also a history regarding the use of metaphors to relate certain 
aspects that are part of family life, such as faith (Smith, 2017), death (Llewellyn et al., 2017), 
or grief (Goldberg & Stephenson, 2016; Nadeau, 2006), to name but a few. Metaphors can 
help to define reality (Lakoff & Johnson, 1980), and in doing so, they have the power to 
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change the focus of this reality. By applying metaphors to specific contexts, certain features 
of this reality may be explicitly highlighted, whereas others may be disregarded or 
diminished (Lakoff & Johnson, 1980; Pocock, 1999). In an increasingly diverse society, 
mental well-being among multilingual and multi-ethnic communities is coming increasingly 
into focus (Whaley & Davis, 2007). While there is literature on providing counselling either 
for couples who are from different linguistic and cultural backgrounds (Tien, Softas-Nall & 
Barritt, 2017), or for children alone (Linde, 1986), work that focuses on the whole family is 
comparatively sparse (Softas-Nall, Cardona & Barritt, 2015). This may be because of a 
hierarchical family structure adopted in some cultures, preventing children from being active 
participants in family discourse (Daly, 2005; 3HüQLN0DWLü& 0LODNRYLü; Softas-Nall 
et al., 2015), an aspect that becomes particularly apparent in family language choice and 
family language policy (Author, 2017).  
However, engaging families in conversation about language choice, and opening up 
avenues of recognition that different family members may have different views, is vital in 
understanding contexts where the family language may be an issue of contention (see Okita, 
2002), and can be particularly important for monolingual practitioners working in 
multilingual contexts (Softas-Nall et al., 2015). Fauber and Long (1991), for example, draw 
together a variety of literature to explore the role of the family in child behaviour and mental 
well-being, emphasising the importance of a supportive and inclusive family environment. 
This paper explores the affordances of one particular metaphor ± *UHDW$XQW(GQD¶V
Vase ± DVDZD\WRKHOSIDPLO\PHPEHUVLQPXOWLOLQJXDOFRQWH[WVWRUHYLHZWKHLUDQGRWKHUV¶
emotional links with the heritage language, by likening the language to a vase that gets 
passed down the generations, with each generation and individual developing their own 
emotional response to this inheritance. While emotional connections to heritage languages 
have seen various explorations in the literature (Chen, Kennedy & Zhou, 2012; Okita, 2002), 
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the explicit link to mental health is receiving increasing attention (Czubinska, 2017; Author, 
2017), especially in work that considers the entire family, and intergenerational relationships. 
Bi- and multilingual children are not simply double or multiple monolinguals, and the 
intricacies between language and identity need exploring from a multilingual, rather than a 
monolingual perspective (García, 2009). The metaphor explored in this paper has been used 
extensively as part of lectures, public engagement events, and in research as conversation 
starters. It is here fully conceptualised and theorised to critically engage with its applicability 
in the family and social work context, contributing at both a theoretical and a practical level 
to the current knowledge base, thus addressing the needs of an ever-growing diverse society 
(Whaley & Davis, 2007). In the following, this paper draws briefly on literature outlining the 
use of metaphors in family work, before introducing the metaphor of *UHDW$XQW(QGD¶VYDVH
itself. It then moves on to explore the literature in relation to the concepts underlying the 
metaphor, highlighting both applicability and limitations. 
 
Metaphors in Family Work 
7KHPHWDSKRURI*UHDW$XQW(GQD¶V9DVHLVQRWVROHO\DLPHGDWIDPLO\WKHUDSLVWVEXW
rather intended as a conversation starter between families and teachers, social workers, or 
support assistants. Nevertheless, the frequent use of metaphor in therapy work warrants a 
close look in this context, in order to understand its affordances and shortcomings. Metaphors 
provide a non-threatening way to talk about emotionally complex concepts, providing both 
distance and relative safety (Cederborg, 2000). Stories, words, sentences, poems, or 
memories have all been successfully integrated as metaphors into family therapy (Angus, 
1996; Chesley, Gillett & Wagner, 2008). Although both may be an appropriate approach, the 
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use of metaphor may be driven by families, rather than introduced by a specialist (Sims & 
Whynot, 1997). 
By providing a study specifically focusing on Chinese families, Liu, Zhao and Miller 
(2016) have made an important contribution to the knowledge base on metaphors in family 
therapy. They argue that the use of metaphor in collectivist societies and cultures may add 
further value by facilitating a means to discuss problematic issues in an environment which 
would typically encourage keeping such issues private in order to save face (Dwairy, 2009). 
As discussed below, WKHPHWDSKRURI*UHDW$XQW(GQD¶VYDVHWKXVKROGVSRWHQWLDODGYDQWDJHV
in decontextualizing emotive connections between language and identity in multilingual 
family contexts. 
While metaphors may provide a shortcut to enable families to talk about certain 
aspects or issues, their use needs to be critically evaluated to ascertain no long-term damage 
will occur from internalization of the metaphor (Cederborg, 2000). +RZHYHUµthe 
examination of metaphors can be used not only to reveal unstated assumptions in theories but 
XQVWDWHGDVVXPSWLRQVLQIDPLOLHV¶'DYLHVS)URPDKROLVWLFGHYHORSmental 
perspective, therefore, a metaphor may be helpful in inviting families to consider alternative 
stances and viewpoints, without necessarily having to subscribe to the metaphor 
wholeheartedly or permanently. In the following, I introduce the metaphor of Great Aunt 
(GQD¶VVase, contextualizing it in view of the literature on heritage language, identity, and 
parenting, and illustrating its potential use in bringing theoretical concepts closer to families.  
The Affordances of Great Aunt Edna¶V9DVH 
In liking the heritage language to a vase which may be passed down the generations, 
family members are facilitated to take a more external or distanced view on emotional 
attachment, allowing the metaphor to open up alternative viewpoints in a less threatening 
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way. Like any inheritance, the person inheriting may have multiple complex, and sometimes 
conflicting, emotional reactions. TKHPHWDSKRURI*UHDW$XQW(GQD¶V9DVHIDFLOLtates the 
exploration of these. Great Aunt Edna can, of course, be renamed to suit cultural 
circumstances, although the name itself can help with thinking about the concept of 
emotional attachment in a more abstract way. The metaphor of a vase also brings with it 
connotations of fragility, an underlying concept of the implications that any damage to the 
vase might have, which is further discussed below. 
In inheriting the vase, the inheritor may love it just as much as Aunt Edna did, in its 
own right, and treasure it. Such investment without the emotional influence of memories and 
shared history may be comparatively rare, and attachment to either vase or language is more 
likely to be influenced by a certain level of remembrance and history-making. This, however, 
goes hand-in-hand ZLWKWKHQRWLRQRIµLQKHULWLQJ¶WKHODQJXDJHLWLs rarely an immediate 
inheritance (first the language is not part of family life, then it is), instead, children could 
explore, through the metaphor, what it means to love something very much, and then to pass 
it on to somebody else. 
This leads to the more common scenario, where one may love the vase (i.e. language) 
because of shared memories linked to it, and therefore choose to treasure and nurture it ± 
maintaining the language, akin to putting the vase on display. In this instance, the vase not 
only reminds us of Aunt Edna but, through shared memories, has become a treasured object 
in its own right. In terms of heritage language acquisition, this may not mean that children 
have the same expectations of themselves as their parents do, but that there is an internalized 
attachment and willingness to engage. Mills (2001), working with third generation Urdu and 
Punjabi speakers in Britain, showed that children were able to express their own reasons for 
wanting to maintain the heritage language, both emotional (e.g. communication with 
extended family, and a sense of identity) and practical (e.g. employment opportunities). 
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While some of these were instilled by parents, others had developed individually, with 
FKLOGUHQWDNLQJRZQHUVKLSRIWKHµYDVH.¶ 
In juxtaposition to this, memories can be ambivalent, or even negative. This may lead 
to holding on to the vase out of a sense of shared history and potential family obligation, but 
not feeling particularly close to it. The vase will not be given pride of place but may be kept 
in a cupboard, half-forgotten. Later, when the inheritor has children of their own or through 
another critical incident, the vase may be remembered as something worth passing on. Wong 
Fillmore (1991) explores the ways in which a loss of language may lead to a loss of culture, 
too, linking language, culture and identity. These links are not necessarily universal, and 
maintaining cultural connections is possible without necessarily being a confident language 
user (Kumar, Trofimovich & Gatbonton, 2008), possibly leading to a hybrid identity (Harris, 
2006; Pavlenko & Blackledge, 2004). 
On this sliding scale of emotional connectivity, the inheritor may also decide that they 
simply do not like the vase. Maybe they never did, feeling no sense of connectivity or 
belonging, the vase does not fit with the way the inheritor sees themselves, their lifestyle, or 
their sense of identity. At the earliest opportunity, the vase is removed. In later years, this 
decision may be regretted, and efforts to find a similar vase may take place; however, there 
may be a lingering feeling that something precious was lost. On the other hand, however, the 
decision to give up the vase may never bother the inheritor at all. This interpretation raises 
the question at what age parents allow children to have their own preferences and opinions 
with regard to the heritage language, a question which is doubtless related to parenting 
practices (Daly, 2005; 3HüQLNet al., 2016). However, if identified early, it may also be an 
opportunity for parents to help children establish emotional links for themselves, rather than 
by proxy. 
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What becomes obvious through the use of metaphor is that emotional attachment can 
be established by proxy, and that this emotional link can be strengthened through shared 
history, joint memories, a sense of ownership, and independently developed emotional 
attachment. Within the metaphor, *UHDW$XQW(GQD¶VOLNLQJWKHYDVHPD\LQLWLDOO\EHD reason 
to keep the inheritance; however, ZLWKRXWRQH¶VRZQFRQQHFWHGKLVWRU\PDLQWDLQLQJDQ
engagement can be difficult. The metaphor may thus not only help families in expressing 
their initial viewpoints, but it could also help them understand how they may work together to 
facilitate individual emotional connections. Following this introduction to the metaphor, the 
following sections break down the underlying concepts iQPRUHGHWDLOFRQWH[WXDOLVLQJµGreat 
$XQW(GQD¶V9DVH¶ through the relevant literature. 
Family Language, Home Language, or Heritage Language? 
Research and work with multilingual families is defined by the lack of descriptors, 
more precisely, the absence of a singular term which accurately serves to incorporate the 
many complex family situations. Therefore, many researchers choose a definition that best 
describes their particular context and focus, and it is important to understand both the 
terminology and complexities in order to gain a better understanding of the field and the 
particular affordances of Great Aunt EdnD¶V9DVHZithin this context. 
It is important to understand the ways in which definitions and terminology seek to 
categorizHERWKWKHIDPLO\DQGWKHIDPLO\¶VUHVSHFWLYHODQJXDJHV7KLVEHFRPHVSUREOHPDWLF
DVVRRQDVZHORRNEH\RQGWKHWHUPµIDPLO\¶WR the concept oIµIDPLO\PHPEHUV,¶ and explore 
how terminology may in fact be divisive, as well as unifying. When we speak of a 
µPXOWLOLQJXDO¶RUµELOLQJXDO¶IDPLO\ (Softas-Nall et al., 2015), for example, we refer to a 
family where multiple languages are spoken; however, such families may still include 
monolingual family members (Okita, 2002) or even a language which parents choose to teach 
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to their children for non-heritage-related reasons (King & Fogle, 2006). Similarly, terms such 
as family language (Strobel, 2016) and home language (Kang, 2013; Mcgroarty, 2012) imply 
that the family ± or home ± has a specific language, which is different from the community. 
This supports the view of family and home as specific, ubiquitous, social constructs, not 
taking into account individuality within the home or family. Frequently, the terms µKRPH
ODQJXDJH¶DQGµIDPLO\ODQJXDJH¶ are used in direct juxtapositioQWRµVFKRROODQJXDJH¶Guhn, 
Milbrath & Hertzman, 2016), establishing the idea that each context is distinctively 
associated with a single, specific language. In reality, many families communicate in more 
WKDQRQHODQJXDJHRQDGDLO\EDVLVDUJXDEO\VKDULQJPXOWLSOHµKRPHODQJXDJHV¶RQHRIZKLFK
may also be the societal (or µschool¶) language. The notion of family language policy 
somewhat extends this but focuses primarily on when and by whom certain languages are 
spoken within the family (Spolsky, 2012) without necessarily taking into account emotional 
connotations. From another perspective, there is the focus on tKHFKLOGDVDµPDLQFKDUDFWHU¶ 
VLWXDWLQJWKHFKLOG¶VODQJXDJHH[SHULHQFHVZLWKLQWKLVFRQWH[W7KLVIRFXVZKLFKKDVOHGWRWKH
classification of six different environment types typical for bilingual acquisition (Romaine, 
1995), is useful in outlining the complexity of the field but requires further in-depth 
engagement to support family work. All these terms are useful and accurate in their own 
contexts, and the point here is not to undermine or disprove them. Instead, the focus is on 
identifying a term which may be used in conversation with families without making 
assumptions about individual family members (e.g., FDOOLQJLWDµIDPLO\¶ODQJXDJHZKHQQRW
all family members apportion the language equal status). 
7KHWHUPµKHULWDJHODQJXDJH,¶ which is supported by the metaphor of Great Aunt 
(GQD¶VYDVH implies that a language is passed down through the family (Baker, 2011) and 
specifically points out that such inheritance is not inevitable (Bourdieu, 2000). BourGLHX¶V
notion of evitability is in contrast to previous work. For example, Romaine (1995) argues that 
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research into bilingualism is somewhat dominated by middle-class families, where 
bilingualism may be a choice, and thus open for discussion, rather than a practical necessity. 
Romaine dubs these two scenarios µHOLWH¶DQGµIRON¶ELOLQJXDOLVP and rightly highlights the 
QHHGIRUGLIIHUHQWLDWLRQ1HYHUWKHOHVVKDYLQJWRDFFHSWDQµLQKHULWDQFH¶GRHVQRWmean that 
one does so willingly and may still lead to family discord which may be alleviated by 
facilitating a more mutual understanding.  
8QOLNHµIDPLO\ODQJXDJH¶RUµKRPHODQJXDJH,¶WKHWHUPµKHULWDJHODQJXDJH¶explicitly 
seeks to distance itself from the inevitability and forced inclusivity that is implied in the first 
two terms. However, the notion of heritage may hold strong connotations with social 
FRQVWUXFWVVXFKDVµWUDGLWLRQ¶DQGµduty¶ (Kang, 2013), as well as being of potential religious 
importance (Glinert, 1999). Linking heritage to social or emotional concepts encompasses, 
for example, BourdiHX¶VQRWLRQRIFDSLWDl. Bourdieu (2000) stated clearly that µonly when the 
heritage has taken over the inheritor can the inheritor take over the inheritance¶ (p. 152), thus 
problematizing complex emotional links between heritage and identity. These complexities 
FDQXVHIXOO\EHGLVFXVVHGE\JLYLQJWKHKHULWDJHODQJXDJHDQH[WHUQDOLVHGµLGHQWLW\¶LQWKH
IRUPRI*UHDW$XQW(GQD¶VYDVH, discussing notions of both inheritance and heritage. 
:KLOHWKHWHUPµKHULWDJHODQJXDJH¶LVSDUWLFXODUO\XVHIXOLn family work, it 
undoubtedly comes with its own limitations. Families may have multiple potential heritage 
languages but choose one over another, or even choose a language which is not actually 
µLQKHULWHG¶ but important to the parents for social, cultural, or economic reasons (Author, 
2017), including transnational adoption (Shin, 2013). ,WLVKHUHWKDW*UHDW$XQW(GQD¶V9DVH
may hold particular potential as a metaphor, because all family members may hold separate ± 
and often unvoiced ± views of the family language (Author, 2017). 
Emotion, Identity, and Belonging in Multilingual Families 
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The maintenance of the heritage language is inextricably linked to notions such as 
identity (Czubinska, 2017; Author, 2017; Norton, 2013) and belonging (Mills, 2001; Norton, 
2013; Tien et al., 2017). In previous work, I highlighted the link between heritage language, 
identity, and mental well-being as being particularly unexplored in the family context 
(Author, 2017), because emotional attachments are both more difficult to express and more 
difficult to justify between family members. Partners and children may therefore not only not 
share the emotional connection to the heritage language, but may also be unaware of it in 
other family members (Author, 2017), necessitating a means for families to jointly explore 
HDFKRWKHU¶VHPRWLRQVDQGIHHOLQJVLQUHODWLRQWRWKHKHULWDJHODQJXDJH One existing tool for 
WKLVLV.UXPP¶V (2001) language portrait that encourages children to colour in a human 
outline to represent their various languages as part of themselves. The technique has been 
successfully used in heritage language research with younger children (Martin, 2012; Seals, 
2018) to explore how children internalize their various languages, but it is not typically used 
with families as a whole. While the language portrait is highly personal, the metaphor around 
*UHDW$XQW(GQD¶V9DVHH[WHQGVWKHSUDFWLWLRQHU¶Vtoolkit by a more decontextualized way to 
discuss language within the family. 
3DUHQWVIUHTXHQWO\KDYHSDUWLFXODUH[SHFWDWLRQVRIWKHLUFKLOGUHQ¶VKHULWDJHODQJXDJH
development and if not met, can lead to parental disappointment and the children developing 
a sense of failure (Piller, 2002). Within the family context, it is not just the children who 
might be assessing their linguistic identity. Piller (2002) shows how linguistic identity is 
responsively constructed and negotiated, a concept that is further illustrated by Palviainen 
and Bergroth (2018) in their work with multilingual parents. Among Palviainen and 
%HUJURWK¶VSDUWLFLSDQWVDµELOLQJXDO¶LGHQWLW\ZDVHVVHQWLDOly viewed as a birthright 
and could not be claimed later in life. ThiVQRWLRQRIDµELUWKULJKW¶that cannot be attained later 
in life can usefully and gently be challenged through the use of metaphors, such as Great 
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$XQW(GQD¶VYDVHZKLFKthe inheritor may come to love eventually, despite initial 
misgivings. The metaphor facilitates the exploration of evolving, personalised, emotional 
connections, rather than assuming a default mental position. As such, it can help to address 
the parental fear that LIWKH\WDNHDPRUHUHOD[HGDSSURDFKWKHFKLOG¶VELOLQJXDOLGHQWLW\ZLOO
suffer (Author, 2018). 
 
Limitations and Applications ± Stretching the Metaphor 
Like any metaphor, GreaW$XQW(GQD¶V9DVHFDQRQO\ be a partial representation of a 
IDPLO\¶VFRPSOH[FRQQHFWLRQVZLWKWKHLUIDPLO\ODQJXDJH (Lakoff & Johnson, 1980; Pocock, 
1999). 7KHµYDVH¶DQDORJ\IRFXVHVRQHPRWLRQDOFRQQHFWLRQVbecause this is an aspect less 
frequently made explicit in the intergenerational family context (Author, 2017). Practical 
applications of the heritage language, such as requiring children to translate for parents, thus 
do not translate as easily to the metaphorical context. However, such practical necessities are 
more easily understood within the family, and less frequently questioned, harking back to 
5RPDLQH¶V5GLIIHUHQWLDWLRQEHWZHHQµHOLWH¶DQGµIRON¶ELOLQJXDOLVP. When one considers 
that a vase is both a functional and an ornamental object, the functionality can be further 
integrated into the metaphor. While parents may wish to encourage children to take on the 
heritage language - µ*UHDW$XQW(GQD¶V9DVH¶± in its entirety, children may choose to like 
the functionality of a vase, but adopt a much more serviceable model (e.g., in the 
metaphorical context, a water jug or a different kind of vase). Thus, they may choose to adopt 
the spirit of heritage language maintenance but be happy with an incomplete, different, or 
purely instrumental adaptation (e.g., language for basic oral communication, rather than 
literacy). 
12 
 
The fragility of the vase stretches and endangers the metaphor. In a practical 
application of the metaphor during an interview, an eight-year-old boy who had a great 
dislike for the heritage language suggested that µsmashing the vase¶ would be a good way to 
ensure that he never had to see it again. SHHLQJKLVPRWKHU¶VUHDFWLRQWRWKLVVWDWHPHQW made 
him re-consider the definitiveness and finality of such an action and ultimately opened up 
IDPLO\FRPPXQLFDWLRQ7KHLQFLGHQWDOLJQVZLWK&HGHUERUJ¶VZDUQLQJVDERXWWKH
potential dangers of metaphor use, in this case, both regarding the emotional reaction of the 
mother and the guilt the child expressed after realizing KLVPRWKHU¶V reaction. Ongoing work 
is needed to ensure such statements are not left behind for families to deal with unsupported. 
Another shortcoming of the metaphor is the notion of inheritance as a whole, because 
it implies a death in order for the inheritance to take place. In family work, this shortcoming 
actually leads to additional potential for the facilitation of conversation: unlike an inheritance, 
which sometimes happens without the inheritor EHLQJDZDUHRIDQLWHP¶VKLVWRU\SDUHQWV
have countless opportunities to make the language emotionally meaningful to the child. So if 
during their engagement with the metaphor, family members open up about emotional 
connections that have previously been kept private (Liu, Zhao & Miller, 2016), these can be 
discussed, and further connections can be made for the child to establish their own 
meaningful links to the inheritance. 
Conclusions 
Seeking to contextualize the complex relationships between language, identity, and 
belonging when working with multilingual families can be painstaking and difficult for both 
the practitioner and the family members, even more so when the practitioner does not share 
similar experiences (Nguyen, 2014; Softas-Nall et al., 2015). Within this context, a metaphor 
VXFKDV*UHDW$XQW(GQD¶VYDVHFDQKHOSERWKSUDFWLWLRQHUVDQGIDPLO\PHPEHUVLQH[SORULQJ
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emotional attachment and a sense of identity through a narrative tool that is deliberately 
UHPRYHGIURPWKHIDPLO\¶VGDLO\FRQWH[W:LWKLQWKHORQJXVHRIPHWDSKRUVLQIDPLO\ZRUN
*UHDW$XQW(GQD¶VYDVHRFFXSLHVDVSHFLILFQLFKHIRUDGGUHVVLQJWKHSDUWLFXODUQHHGVRI
multilingual families, at a time when such families are becoming increasingly common in 
WRGD\¶VPXOWL-diverse society (Whaley & Davis, 2007). As such, the metaphor makes an 
LPSRUWDQWFRQWULEXWLRQWRWKHILHOG¶VDELlity to problematise and theorize notions of identity, 
multilingualism, and heritage, not only as a theoretical tool but through real, practical 
application of the metaphor in family work. 
References 
Angus, L. (1996). An intensive analysis of metaphor themes in psychotherapy. In J. S. Mio & 
A. N. Katz (Eds), Metaphor: Implications and applications (pp. 73±84). Mahwah, NJ: 
Lawrence Erlbaum Associates. 
Baker, C. (2011). Foundations of bilingual education and bilingualism (5th ed.). Bristol, UK: 
Multilingual Matters. 
%RV]RUPHQ\Lဨ1DJ\,& Framo, J. (Eds). (1965). Intensive Family Therapy: Theoretical and 
Practical Aspects. Hagerstown, MD: Harper and Row. 
Bourdieu, P. (2000). Pascalian meditations. Cambridge, UK: Polity Press. 
Cederborg, A.-C. (2000). The hidden meanings of metaphors in family therapy. Scandinavian 
Journal of Psychology, 41(3), 217-224. https://doi.org/10.1111/1467-9450.00190 
Chen, S. H., Kennedy, M., & Zhou, Q. (2012). 3DUHQWV¶expression and discussion 
of emotion in the multilingual family: Does language matter? Perspectives on Psychological 
Science, 7(4), 365-383. https://doi.org/10.1177/1745691612447307 
14 
 
Chesley, G. L., Gillett, D. A., & Wagner, W. G. (2008). Verbal and nonverbal metaphor with 
children in counselling. Journal of Counselling and Development, (86), 399±411. 
https://doi.org/10.1002/j.1556-6678.2008.tb00528.x 
Czubinska, G. (2017). Migration as an unconscious search for identity: Some reflections on 
language, difference and belonging. British Journal of Psychotherapy, 33(2), 159±176. 
http://dx.doi.org/10.1111/bjp.12286 
Daly, M. (2005). Changing family life in Europe: Significance for state and society. 
European Societies, 7(3), 379-398. https://doi.org/10.1080/14616690500194001 
Davies, E. W. (2013). Warriors, authors and baseball coaches: the meaning of metaphor in 
theories of family therapy. Journal of Family Therapy, 35(1), 66-88. 
https://doi.org/10.1111/j.1467-6427.2011.00537.x 
Dwairy, M. (2009). Culture analysis and metaphor psychotherapy with Arab-Muslim clients. 
Journal of Clinical Psychology, 65, 199±209. https://doi.org/10.1002/jclp.20568 
Fauber, R. L., Long, N. (1991). Children in context: The role of the family in child 
psychotherapy. Journal of Consulting and Clinical Psychology, 59(6), 813-820. 
https://doi.org/10.1037/0022-006X.59.6 
García, O. (2009). Bilingual education in the 21st century: A global perspective. Singapore: 
Blackwell. 
Glinert, L. (1999). We never changed our language: Attitudes to Yiddish acquisition among 
Hasidic educators in Britain. International Journal of the Sociology of Language, 38, 31-52. 
https://doi.org/10.1515/ijsl.1999.138.31 
15 
 
Goldberg, R. M. & Stephenson, J. B. (2016). Staying with the metaphor: Applying Reality 
7KHUDS\¶Vuse of metaphors to grief counseling. Journal of Creativity in Mental Health, 
11(1), 105-117. https://doi.org/10.1080/15401383.2015.1113396 
Guhn, M., Milbrath, C., & Hertzman, C. (2016). Associations between child home language, 
gender, bilingualism and school readiness: A population-based study. Early Childhood 
Research Quarterly, 35, 95-110. https://doi.org/10.1016/j.ecresq.2015.11.003 
Harris, R. (2006). New ethnicities and language use. Basingstoke, UK: Palgrave. 
Kang, H.-S. (2013). Korean-immigrant pDUHQWV¶support of their American-born cKLOGUHQ¶V
development and maintenance of the home language. Early Childhood Education Journal,  
41(6), 431-438. https://doi.org/10.1007/s10643-012-0566-1 
King, K. & Fogle, L. (2006). Bilingual parenting as good parenting: Parents' perspectives on 
family language policy for additive bilingualism. International Journal of Bilingual 
Education and Bilingualism, 9(6), 695-712. https://doi.org/10.2167/beb362.0 
Krumm, H. J. (2001). Kinder und ihre Sprachen ± lebendige Mehrsprachigkeit. Vienna, 
Austria: Eviva. 
Kumar, N., Trofimovich, P. & Gatbonton, E. (2008). Investigating heritage language and 
culture links: An Indo-Canadian Hindu perspective. Journal of Multilingual and 
Multicultural Development, 29(1), 49-65. https://doi.org/10.2167/jmmd524.0 
Lakoff, G. & Johnson, M. (1980). Metaphors we live by. Chicago, IL: University of Chicago 
Press. 
Linde, S. (1986) Research findings with application to counselling children speaking a 
minority language. International Journal for the Advancement of Counselling, 9(3), 265-271. 
https://doi.org/10.1007/BF00120246 
16 
 
Little, S. (2017, Online First).  Whose heritage? What inheritance?: Conceptualising family 
language identities. International Journal of Bilingual Education and 
Bilingualism. https://doi.org/10.1080/13670050.2017.1348463 
Little, S. (2018'UDZQLQDOOGLUHFWLRQV+HULWDJHODQJXDJHIDPLOLHV¶XVHRIWHFKQRORJ\,Q
G. Mascheroni, C. Ponte & A. Jorge (Eds.). Digital parenting: the challenges for families in 
the digital age (pp. 61-68). Gothenburg, Sweden: Nordicom. 
Liu, L., Zhao, X. & Miller, J. K. (2014). Use of metaphors in Chinese family therapy: a 
qualitative study. Journal of Family Therapy, 36, 65-85. https://doi.org/10.1111/j.1467-
6427.2012.00582.x 
 Llewellyn, R., Jaye, C., Egan, R., Cunningham, W., Young, J., & Radue, P. (2017). 
Employing imaginative rationality: using metaphor when discussing death. Medical 
Humanities, 43(1), 71-72. http://dx.doi.org/10.1136/medhum-2016-011014 
Martin, B. (2012). Coloured language: identity perception of children in bilingual 
programmes. Language Awareness, 21(1-2), 33-56. 
https://doi.org/10.1080/09658416.2011.639888 
Mcgroarty, M. (2012). Home language: Refuge, resistance, resource? Language Teaching, 
45(1), 89-104. https://doi.org/10.1017/S0261444810000558 
Mills, J. (2001). Being bilingual: Perspectives of third generation Asian children on language, 
culture and identity. International Journal of Bilingual Education and Bilingualism, 4(6), 
383-402. https://doi.org/10.1080/13670050108667739 
Nadeau, J. W. (2006). Metaphorically speaking: The use of metaphors in grief therapy. 
Illness, Crisis & Loss, 14(3), 201-221. https://doi.org/10.1177/105413730601400301 
17 
 
Nguyen, B. P. (2014). Identification: a qualitative study of the experiences of bilingual 
therapists with their monolinguals and bilingual clients. Psychodynamic Practice, 20(4), 340-
355. https://doi.org/10.1080/14753634.2014.947168 
Norton, B. (2013). Identity and Language Learning: Extending the Conversation (2nd ed.). 
Bristol: Multilingual Matters. 
Okita, T. (2002). Invisible work: Bilingualism, language choice, and childrearing in 
intermarried families. Amsterdam, The Netherlands: John Benjamin. 
Palviainen, Å. & Bergroth, M. (2018). Parental discourses of language ideology and 
linguistic identity in multilingual Finland. International Journal of Multilingualism, 15(3), 
262-275. https://doi.org/10.1080/14790718.2018.1477108 
Pavlenko, A. & Blackledge, A. (2004). Negotiation of identities in multilingual contexts. 
Clevedon: Multilingual Matters. 
3HüQLN1., Matiü, J. & Milakoviü, A. (2016). Fulfillment of the child's participation rights in 
the family and the child's psychosocial adjustment: Children's and parents' views. Revija za 
Socijalnu Politiku, 23(3), 399-421. 
Piller, I. (2002). Bilingual couples talk. The discursive construction of hybridity. Amsterdam, 
The Netherlands: John Benjamin. 
Pocock, D. (1999). Loose ends. Journal of Family Therapy, 21, 187±194. 
https://doi.org/10.1111/1467-6427.00113 
Romaine, S. (1995). Bilingualism (2nd ed.). Oxford, UK: Blackwell. 
18 
 
Seals, C. A. (2018). Positive and negative identity practices in heritage language education. 
International Journal of Multilingualism, 15(4), 329-348. 
https://doi.org/10.1080/14790718.2017.1306065 
Shin, S. J. (2013). Transforming culture and identity: transnational adoptive families 
and heritage language learning. Language, Culture and Curriculum, 26(2), 161-178. 
https://doi.org/10.1080/07908318.2013.809095 
 
Sims, P. A. & Whynot, C.A. (1997). Hearing metaphor: An approach to working with family-
generated metaphor. Family Process, 36, 341±355. https://doi.org/10.1111/j.1545-
5300.1997.00341.x 
Smith, Archie (2017). Rock: An unlikely metaphor for spirituality, family therapy, mental 
health and illness. Pastoral Psychology, 66(6), 743-756. https://doi.org/10.1007/s11089-
017-0783-z 
Softas-Nall, L., Cardona, B., & Barritt, J. (2015). Challenges and diversity issues working 
with multilingual and bilingual couples and families: Implications for counseling. 
The Family Journal, 23(1), 13-17. https://doi.org/10.1177/1066480714548402 
Spolsky, B. (2012). Family language policy ± the critical domain. Journal of Multilingual 
and Multicultural Development, 33(1), 3-11. https://doi.org/10.1080/01434632.2011.638072 
Strobel, B. (2016). Does family language matter? The role of foreign language use 
and family social capital in the educational achievement of immigrant students in Germany. 
Ethnic and Racial Studies, 39(14) 2641-2663. 
https://doi.org/10.1080/01419870.2016.1145712 
19 
 
Tien, N. C., Softas-Nall, L. & Barritt, J. (2017). Intercultural/multilingual couples: 
Implications for counseling. The Family Journal, 25(2), 156-163. 
https://doi.org/10.1177/1066480717697680 
Whaley, A. L. & Davis, K. E. (2007). Cultural competence and evidence-based practice in 
mental health services: A complementary perspective. American Psychologist, 62, 563±574. 
https://doi.org/10.1037/0003-066X.62.6.563 
Wong Fillmore, L. (1991). When learning a second language means losing the first. Early 
Childhood Research Quarterly, 6, 323346. https://doi.org/10.1016/S0885-2006(05)80059-6 
